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unsatisfactory.  Other descriptors may be used to describe categorical levels of 
proficiency or achievement.  

o Course-embedded assessment can involve both direct and indirect assessment 
methods.  Course-embedded assessment (via tests, portfolios, assignments) is 
advantageous because it is part of the curricular structure so students are usually 
motivated to take the assignment seriously and optimize their effort.  Data 
collection takes less time for course-embedded projects (compared to other 
assessment initiatives) because the student work is already being 
submitted/completed for an assignment or course grade.  Unmarked copies of 
student works produced electronically (text files, spreadsheets, graphics files) can 
be blinded for the assessment project then shared with faculty/personnel 
conducting the assessment.  

o While course-embedded assessment is encouraged where feasible, program 
personnel must decide which method(s) will work best in a given situation.  
Assignments and projects used for course-embedded assessments need to be 
evaluated using a rating form, described in some disciplines and fields as a 
scoring/evaluation sheet or a rubric.  As part of planning for the assessment 
activity, the scoring rubric is developed and agreed upon beforehand by program 
faculty members, not just the instructor-of-record. See Appendix J for examples 
of course-embedded assignments that may be used for assessment initiatives. 

 Course grades, although one source of information about individual student 
achievement, are not recognized by external accrediting organizations as an adequate 
measure of specific student learning outcomes because, grades  

o May not be useful in identifying particular areas of strength or weakness with 

respect to a program’s learning outcomes, e.g., the ability to construct well-

supported, clearly articulated and sustained arguments;  

o Can include factors not directly related to a program’s learning outcomes, such 

as class participation and general education outcomes, e.g., writing; and 

o Are approached differently by individual faculty members, whose grading policies 

and practices vary.   Source: UVA FAQ 

 

Step 5: Establish a Level of Performance for the Goal or Outcome Being Measured. 

Sometimes described as a criterion measure or the targeted measure, the level of performance 
quantitatively defines proficiency or success.  For both qualitative and quantitative assessment, 
the level of performance tells the reader what proportion of students are expected to perform at 
an operationally-defined satisfactory level for each student learning outcome.  Examples of 
levels of performance might include: 

 80% of first-time test-takers pass the ___ licensing examination for ___ discipline. 

 75% of rising juniors satisfactorily complete interim-program portfolio requirements 
for____. 

 85% of employees who complete ___ training will report that they agree/strongly agree 
with the end-of-training self-evaluation about their ability to perform the new skill. 

http://www.web.virginia.edu/iaas/assess/faq/assessment.shtm
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 70% of alumni who respond to the alumni survey will report satisfaction with their 
Winthrop education as measured by their “YES” response to the question, “If I had it to 
do over again, I would choose Winthrop for my undergraduate degree.” 

 75% of employers who respond to the employer survey will report that their Winthrop-
educated employees were satisfactorily prepared for the entry-level positions in which 
they were hired. 

 80% of graduate program directors who respond to the graduate program director survey 
will report that their graduate students who earned Winthrop baccalaureate degrees were 
satisfactorily or well-prepared to begin graduate studies in their respective 
fields/disciplines. 

Step 6: Communicate the Assessment Plan Using Winthrop’s Online Assessment Reporting 

System (OARS) (Appendix G).   
 Program directors or their designees will upload the unit’s assessment plan (should be 

posted for the current academic period by October 1st) and complete the Online 
Assessment Report for the preceding academic year by February 15th (when preceding 
year’s OAR is archived).   

 The OARS includes contact information for the program assessment coordinator and 
space to link program mission to Winthrop’s institutional mission and VOD, measurable 
program outcomes/goals, student learning outcomes, assessment method(s), and level of 
performance.   

 Unit assessment teams review current assessment plans for their respective unit-based 
programs and provide feedback to program coordinators.   

 Annual program assessment plans and reports (containing results, and assessment-based 
achievements and improvements) demonstrate the continuous cycle of assessment and 
improvement over time.  Archived annual assessment plans and reports for AY 2007-08, 
AY 2008-09 and AY 2009-10 are archived in OAR 1.0.  AAAS will migrate AY 2011-12 
assessment plans and reports into OARS 2.0. 

  Step 7: Implement the Assessment Initiative.  

 Program coordinators are responsible for providing their deans or unit directors with the 
implementation details of each year’s assessment activity. 

 Document implementation by answering the following basic questions:  Who will be 
involved in each aspect of the assessment initiative?  Where and when will it happen (in 
a classroom, a computer lab, online, evenings/weekends, outside of class, through 
campus or US postal services, etc.)?  When will specific tasks be completed (establish 
timelines and deadlines for every task in the assessment initiative to be completed)?  
What materials and resources are needed (space, time, supplies, personnel) to conduct 
the assessment initiative?   

Important Considerations for Assessment Methods  
 Determine who is responsible for ensuring that assessment takes place in a manner 



http://www2.winthrop.edu/english/rubric.pdf
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Operationally define/explain these value levels.   

 Test the rubric by scoring a small sample of student work. Are expectations too high 
or too low? Are some items difficult to rate and in need of revision?  

 Best practices include using two faculty raters who have been trained to use the 
rubric, monitoring inter-rater reliability, and if two faculty members disagree 
significantly, e.g., more than one point on a four point scale, have a third rater score 
the student work.   

For Qualitative Assessments  
For exit interviews, focus groups, program or course evaluations, or survey test questions, 
it is useful to develop a protocol/prompt/question list to ensure some consistency in the 
questions that students are addressing.     

Step 8: Tabulate, Analyze, and Report Assessment Results.  
After assessment data are collected, scored, and analyzed, the results need to be summarized, 
presented to program faculty, staff, and administrators, discussed in useful ways, with findings 
used to improve policies, procedures, teaching, and learning practices. External accreditation 
organizations do not consider the assessment process complete without documented evidence 
that results have been used to improve programs and learning.  

Tabulating the Results  
How results are summarized depends both on the type of results collected (qualitative vs. 
quantitative, cross sectional vs. longitudinal, categorical vs. scale) and on the audience. 
Quantitative results may best tabulate using one of the software packages supported by the 
University and available from the Division of Computing and Information Technology 
(DCIT).  MS Excel is the most common and comes loaded onto all university-supported 
computers. Statistical Package for the Social Sciences (SPSS) and Statistical Analysis 
Software (SAS) are also available through DCIT at no charge to university program 
personnel.  

Analyzing the Results  
Patterns, predictions, problems, and questions should become apparent while analyzing and 
summarizing the data. Depending on the purpose and approach of the assessment, simple 
frequencies and/or means may be sufficient. It may also be possible to go beyond simply 
summarizing the results by analyzing the assessment data to predict or explain. To analyze 
the results, begin with questions that arose from the stated learning outcomes (e.g., “To what 
degree have students demonstrated knowledge of the fundamental tenets of _____?”). Some 
analytical questions to consider:  

 Have students fallen short of, met or exceeded defined standards, criteria, and/or 
expectations?  

 Why did some students learn X but not Y?  

 Do subgroups of students differ from each other in what they have learned?  

 Have students’ knowledge and skills increased over time?  

 Is the assessment tool (rubric, test) valid and reliable? In other words, did the methods 
used measure what you intended to measure (validity) and are the methods likely to 
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yield the same findings each time they are employed (reliability)?  

Reporting the Results  
Focus on what will be useful and meaningful. Keep the report cogent, with a good mix of 
visual representation of data and concise descriptions. Both quantitative and qualitative data 
can be presented graphically. Depending on the structure of the report and the type of data 
collected, establish clear connections among stated outcomes, standards/criteria, results, and 
analysis. Establish a mechanism (e.g., designated “assessment days” or meetings focused on 
assessment) for appropriate program/unit personnel to review results and making decisions 
based upon them.    

 

Communicating the Findings  
Developing and implementing a clear communication plan is an important step. 
Assessment results may generate anxiety and confusion among faculty, staff, or 
administrators if they are unfamiliar with the assessment plan. If results are not properly 
communicated, resistance may occur. Presumably program personnel have been included in 
the initial steps of developing a mission statement, learning goals, and measurable learning 
outcomes. If not, the plan will need to be communicated along with the results. Consider the 
following when communicating the results:  

 The audience, e.g., program faculty, prospective students, deans, staff, or other 
administrators.  

 Successes should be celebrated and publicized.   

 Shortcomings should not be ignored, but neither should they be used punitively.  

Step 9: Documenting Evidence of Assessment-Based Accomplishments and Improvements. 

 Step nine is the most overlooked step in the process, yet is the reason assessments are 
conducted.  The evidence contained in annual program and unit assessment reports 

should demonstrate strategic importance by explicitly linking program and learning  

outcomes’ assessment-based achievements to the university’s strategic values and 

multi-year strategic initiatives articulated in the annual VOD brochure.   

 To improve transparency of meaningful assessments and substantive assessment-based 
accomplishments and improvements, the OARS 2.0 contains improved capabilities to 
demonstrate progressive assessment-based accomplishments that can span multiple years 
of continuing assessment and improvements.  The OARS 2.0 application includes a new 
constructed response section for each program and learning outcome labeled 
“Assessment-based accomplishments and improvements”.  Program coordinators will use 
this new feature to holistically discuss how results from multiple assessment initiatives 
for a single outcome inform achievement of that outcome.  

 Assessment results should be disseminated widely, evaluated thoroughly, and used to 
improve the program. As a reminder: the assessment is not about one course, one faculty 
member, staff person or administrator, or one student, but rather about a program and 
student learning as a whole.   

Using Assessment Results - Consider Action  

This is the time when participants (including students as appropriate) can come together and 

http://www.winthrop.edu/uploadedFiles/president/2010-11_VoD_color.pdf
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Chapter Four: University-Level Competencies (ULCs) 

 

Background 

In 2010, the General Education Assessment Committee was renamed the University-Wide 
Academic Assessment Committee (UWAAC) and given a new charge to research and propose 
university-level competencies.  The Final UWAAC report (2010) was conveyed to the campus 
community and is the source of information included in Chapter Four.  University-level 
competencies were adopted at the October 8, 2010 (p. 2) university faculty conference meeting.  
Phase-in of ULC implementation and assessment is in progress. 
 

Institutional-Level Assessment of University-Level Competencies 

 

The Department of Accreditation, Accountability and Academic Services (AAAS) has 
responsibility for supporting achievement of the University’s mission by providing institutional 
data and findings from institutional studies and assessment to: 

 Support evidence-based planning, decision making, and accountability processes 
 Support regional and specialized program accreditation efforts 
 Provide student and faculty support services in the areas of records, registration, and 

academic space and scheduling 

Table two below summarizes institutional-level assessment initiatives that inform the extent to 
which successful completers of Winthrop’s baccalaureate degree programs demonstrate 
knowledge, skills and habits of mind associated with Winthrop’s university-level competencies.  

 University College personnel assess ULC proficiency in the Touchstone Core and 
through the inter-college senior writing portfolio assessment initiative.   

 AAAS assesses ULC proficiency at an institutional level using the ETS Proficiency 
Abbreviated Form (direct measure of ULC #1 and #4 among FY and senior cohorts) and 
NSSE (indirect assessment measures of all four ULCs).   

 
Faculty, staff and administrators in baccalaureate degree programs are responsible for assessing 
the extent to which their senior baccalaureate degree candidates demonstrate achievement of  
ULCs at the program level (see narrative following Table Two for more information).  Program 
reports on assessment of ULCs will be conveyed from program personnel to college deans, 
college assessment teams and the UWAAC for review and feedback.  In turn, the UWAAC will 
prepare an annual report and convey it to the President, VPAA, and AAAS on the status of 
program level assessment, achievements and improvements related to the ULCs.  

http://www2.winthrop.edu/facultyconference/UWAAC_Final%20Report_%200910.pdf
http://www2.winthrop.edu/facultyconference/FC_minutes_8_Oct_2010.pdf
http://www.winthrop.edu/accountability/
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Chapter Five Global Learning Initiative  (GLI) 

 
Faculty, staff, and administrators collaborate on the design, implementation, and assessment of 
GLI implementation (program) goals as well as student learning outcomes which will be 
assessed at an institutional level by University College (which houses the Touchstone Program 
and the International Center) with support from the Department of Accreditation, 
Accountability and Academic Services (AAAS).  As stated in the GLI Frequently Asked 
Questions website, The Global Learning Initiative is a Winthrop University quality 

enhancement plan to integrate Global Learning intentionally into the Touchstone (general 

education) Program.   

 
Implementation (program) goals for the GLI are enumerated below. 

1. Global learning components will be infused into two Touchstone Core courses: ACAD 101 and HMXP 

102. 

2. By AY 2015-16, the number of courses in the Touchstone Program that contain a global learning course 
component will increase by at least 10%. 

3. The number of global learning cultural events will increase by at least five per year through AY 2015-
2016. 

4. Identify means whereby students can complete Touchstone Program courses while studying abroad. 
5. Winthrop University will assess the student learning outcomes to determine the GLI’s impact and use 

these results to improve the program. 
6. In AY 2015-16, Winthrop University will plan for the expansion and continuation of the Global 

Learning Initiative for the next five years.  
 
Based upon feedback from the SACS on site reaffirmation team (April 2011), the GLI student learning 
outcomes were revised (from the five SLOs articulated in the spring 2011 GLI proposal) to better 
reflect the intended global learning outcomes. 
 

 SLO 1: Global Knowledge. Seniors will demonstrate significantly greater global knowledge 
than beginning freshmen.  

 SLO 2: Global Attitudes. Seniors’ attitudes will demonstrate a greater acceptance of cultural 
difference than those of beginning freshmen.  

 SLO 3: Global Engagement. Seniors will engage in diverse intercultural groups and settings 
more often and more effectively than beginning freshmen.  

 
Academic Programs 
Academic programs are encouraged to integrate the global learning initiative into their programs.  For 
all undergraduate degree programs, the GLI supports Winthrop’s third ULC: 
 

Competency 3: Winthrop graduates understand the interconnected nature of the 

world and the time in which they live.  

Winthrop University graduates comprehend the historical, social, and global contexts 

of their disciplines and their lives. They also recognize how their chosen area of study is 

inextricably linked to other fields.  Winthrop graduates collaborate with members of 

diverse academic, professional, and cultural communities as informed and engaged 

citizens.  
 

http://www2.winthrop.edu/gli/wuPublicGli.pdf
http://www2.winthrop.edu/gli/FAQs.aspx
http://www2.winthrop.edu/gli/FAQs.aspx
http://www2.winthrop.edu/gli/wuPublicGli.pdf
http://www.winthrop.edu/academic-affairs/secondary.aspx?id=15731
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Appendix G 

 

Online Assessment Reporting System 

 

 
 

http://www2.winthrop.edu/login/aaas/login.aspx?ReturnUrl=%2flogin%2faaas%2fdefault.aspx&s=0










http://www.ipr.sc.edu/effectiveness/toolbox/glossary.htm
http://www.cofc.edu/studentaffairs/pdf/Glossary_of_Assessment_Terms.pdf
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http://www.winthrop.edu/uploadedFiles/president/09-10VODupdates_June2010.pdf
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http://www.fgcu.edu/planning/AnnualReport/2006_2007/Admissions.pdf
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http://www.odu.edu/ao/ira/assessment/plans/admin/2003-2004/plans/2003_2004athletics.pdf
http://www2.gsu.edu/~wwwotc/completedplans.htm
http://www2.gsu.edu/~wwwotc/is&t.htm
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http://www.ncsu.edu/diversity/outcomes/pdf/AssessmentOutcomes_000.doc
https://www.cu.edu/diversity/brc/purpose.html
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http://www.aacu.org/resources/assessment/index.cfm
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http://www.winthrop.edu/academic-affairs/secondary.aspx?id=15731
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 Instructions for Reporting the Qualifications of Full-Time and Part-Time Faculty 
 The Principles of  Accreditation:  Foundations for Quality Enhancement  

http://www.sacscoc.org/pdf/2010principlesofacreditation.pdf  
 
Commission on Higher Education – South Carolina publications 
 
National Institute for Learning Outcomes Assessment (NILOA) 

 A Transparency Framework: Providing Evidence of student learning 
 Assessment tool kit e.g., curriculum mapping, benchmarking and portfolio  
 Down and In: Assessment Practices at the program-level (full report) 
 From gathering to Using Assessment Results (January 2011) 
 What faculty need to know about assessment – being explicit about goals for student learning 

and assessment-based evidence showing improvement (Spring 2011) 
 
National Survey of Student Engagement (NSSE) 

 NSSE Psychometric portfolio: a framework for presenting studies of the validity, reliability, 
and other indicators of quality of NSSE's data, including analysis of data subsets defined by a 
variety of student and institutional characteristics. 

 NSSE Sample reports and institutional report resources 
 NSSE – Voluntary System of Accountability  items associated with group learning, active 

learning, experiences with diverse groups of people and ideas, institutional commitment to 
student learning and success, student satisfaction 

 NSSE Webinars 
 
University of Central Florida (UCF) Assessment handbook 
 
University at Albany, Mission Supporting Assessment Activities 
 
University of Virginia Institutional Assessment & Studies  
 
Voluntary System of Accountability (VSA)   

 College Portraits CP Winthrop University 
 
Winthrop University  

 Department of Accreditation, Accountability, and Academic Services  
 Office of Assessment 
 SACS Reaffirmation 
 University’s Mission Statement 
 University’s Strategic Values (VOD Brochure) 
 University College (UC) 
 Teaching and Learning Center (TLC) 
 Institutional Review Board  
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